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Ho Chi Minh City University of Technology, Vietnam (nguyentrangdung265@hcmut.edu.vn)

ABSTRACT

In today's digital age, the English language plays a vital role in various fields
and aspects of life. For engineering students, they need a thorough command
of English to update their knowledge and make the most of innovative
technology in their expertise. Those non-major English students are likely to
have a great demand for an appropriate and effective vocabulary learning
strategy, which may enhance their chances of further education or
employment. A study was conducted to identify the most and least commonly
used techniques by engineering students to expand their linguistic range. A
total of 126 participants were involved in the research at Ho Chi Minh City
University of Technology, and data collection was carried out through
questionnaires and interviews. According to the findings, students exhibit a
preference for employing Cognitive Strategies and express a desire to engage
in vocabulary acquisition actively. Teachers, students, and curriculum
designers can benefit from this study in developing effective methods to

enhance vocabulary learning.

Keywords: EFL, Vocabulary teaching and learning, Vocabulary learning
strategies
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Introduction

In the words of Wilkins (1972, p.11), "Without grammar, very little can be conveyed. Without
vocabulary, nothing can be conveyed." McCarthy (1990) likewise points out that students
cannot communicate effectively in the second language (L2) without words to express a
broader range of meanings, regardless of how well they learn grammar or sounds. In fact,
mastering vocabulary is one of the most significant components of enhancing L2 proficiency.
It is estimated that a foreign language (EFL) learner should be able to understand more than
95% of the words in a text in order to comprehend the text or acquire vocabulary (Nation,
2001). Gan et al. (2004) also emphasize that vocabulary learning is one of the most

challenging tasks that students are required to undertake.

There is, however, little emphasis placed on vocabulary development in the non-major
curriculum of Asian universities (Fan, 2003). A language teacher may use vocabulary learning
activities only as an element of other language learning tasks, such as listening to stories,
interpreting the meanings of words via contexts, and conducting information gap drills (Coady
& Huckin, 1997). To put it another way, vocabulary teaching and learning takes place
seemingly incidentally (Fan, 2003; Catalan, 2003), resulting in the gradual accumulation of

lexis-based knowledge.

At Ho Chi Minh City University of Technology (HCMUT), students are required to not only
handle a large number of English materials associated with their majors but also pass high-
stakes exams such as TOEIC and IELTS before they graduate. Even at some of the faculties
in this university, the English language is being used as a medium of instruction for the courses
offered. However, many students find it difficult to meet the required English skills they need
to succeed in their studies, with English proficiency levels ranging from low to upper
intermediate. In addition, due to the limited number of lexicons that a teacher can directly
teach his or her students, it will be necessary, sooner or later, to prepare students to learn
vocabulary on their own. Ultimately, it is the individual learners who do most of the
vocabulary acquisition, not the teachers. To bridge the vocabulary gap, students must work
individually on improving their vocabulary knowledge. After all, learners are active
processors of information, and they process information in a variety of ways. However, as
Ellis (1995) illustrates, irrespective of how much target vocabulary becomes clear, it is still
important to think about how learners approach language learning. Therefore, it is important
to consider the strategies students employ for learning and using vocabulary so that they can

gain a better understanding of how language functions and how to use it effectively.
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Literature Review

Vocabulary learning strategies (VLS)

According to McCarthy (2014), a language learner cannot fully master a language without
developing effective techniques and strategies for learning vocabulary, which is essential for
success in foreign/second language learning (Schmitt, 2000). It is on the journey of language
acquisition that learners will discover how to expand and enhance their vocabulary knowledge.
There are five distinct phases in the process of vocabulary acquisition identified by Brown
and Payne (1994, as cited in Hatch & Brown, 1995, p. 373). They involve recognizing sources
where new words are encountered, creating a clear mental representation of these new words
through visual or auditory means, comprehending the meanings of the words, forming a strong
memory association between the words and their meanings, and effectively using the
vocabulary in appropriate contexts. In this way, all strategies for learning L2 vocabulary can

be viewed as part of these five stages to some degree.

Scholars in the field of linguistics have defined the term "vocabulary learning strategies" (VLS)
in a variety of ways. According to Nation (2001), a vocabulary strategy should provide
multiple options, have several steps to learn, require knowledge and training, and increase the
efficiency of vocabulary learning and vocabulary use. Catalan (2003) defines VLS as
“knowledge about the mechanisms (processes and strategies) used in order to learn vocabulary
as well as steps or actions taken by students to (a) find out the meaning of unknown words,
(b) to retain them in long-term memory, (c) to recall them at will, and (d) to use them in oral
or written mode” (p. 56). To put it another way, these learning styles refer to the steps, actions,

or mental processes employed by learners to facilitate the acquisition of vocabulary.

Vocabulary acquisition strategies are considered important and have received significant
attention in EFL contexts. As Oxford and Nyikos (1989) point out, strategies enhance "learner
autonomy, independence, and self-direction." In this way, they enable learners to take charge
of their own learning so that they are able to take responsibility for their education (Schmitt,
2000). Additionally, VLS allows L2 students to acquire a large number of new vocabulary
items (Nation, 2001). A study by Gu and Johnson (1996) indicates that learners employing
selective attending strategies are able to determine which words are important to learn and
essential for them to get through the passage. In the case of learners employing self-initiation
strategies, a variety of methods can be employed to help them comprehend the meaning of
words encountered. With a variety of VLS at their disposal, learners might be able to handle

any unfamiliar or new words they come across with relative ease.
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The classification of VLS
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Figure 1: The classification of VLSs by Schmitt (2000)

Despite different ways of classifying VLS, this study adapts Schmitt's taxonomy (2000) to
explore how students use VLS to learn vocabulary. The VLS taxonomy, developed by Schmitt
(2000), provides a framework for understanding how learners come up with new words and
how they acquire them through two main categories: Discovery Strategies and Consolidation

Strategies.

Discovery strategies enable learners to discover the meaning of unfamiliar words they come
across for the first time. These strategies can be further divided into two subcategories.
Determination Strategies encourage learners to work independently in order to interpret word
meanings. The process might involve analyzing parts of speech, using context clues to make
a guess, or referring to a dictionary (bilingual or monolingual) for clarification. Alternatively,
learners can utilize Social Strategies to comprehend meaning through interactions. Seeking

guidance from teachers or classmates when faced with challenges is an effective approach.

Following the initial comprehension of a word's meaning, Consolidation Strategies come into
play to ensure retention. This involves the use of Memory Strategies such as mnemonics
(memory aids) or imagery (creating a mental picture) in order to establish a connection
between the newly acquired word and something familiar. Learners can also employ Cognitive
Strategies to relate the new word to other words that they already know or to think about the
way the word is formed. Additionally, Metacognitive Strategies involve a reflection on the

learning process itself. Planning a strategy for learning new vocabulary and monitoring their
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progress will help learners become more strategic and self-aware in their effort to acquire new

vocabulary.

The factors affecting VLS

Many research publications on VLS have identified factors that contribute to variation in
learners' VLS use, which can be divided into two categories: individual differences and

learning contexts.

Individual differences

A study by O'Malley et al. (1985) suggests that more effective learners use a variety of VLS
throughout their language learning process, whereas learners who demonstrate less
competency use VLS that are inappropriate for their needs. It is not clear whether using more
strategies is better or which specific strategies are most effective. There is widespread
agreement, however, that learning styles and strategies vary from one learner to another, and

individual differences have a significant impact on the learning process.

Belief

According to Fan (2003), learners use strategies they perceive as being useful more frequently.
O'Malley et al. (1985) report that Asian students are reluctant to apply imagery and grouping
strategies to learn vocabulary even though they perform more efficiently than the experimental
group with rote memorizing. In the study carried out by Schmitt (1997), it was found that
learners who regard dictionary and repetition strategies as the most useful VLS prefer to utilize

them and consider imagery and semantic grouping strategies the least effective.

Exposure

A word's frequency of occurrence plays an important role in determining whether it is
observed and selected for learning. According to Ellis (2002), words that appear often are
easier to recognize than words that appear infrequently. In light of this, it seems that learners
are more likely to memorize and learn certain words when they are exposed to them on a
frequent basis. In other words, the frequency with which students encounter these words

impacts their ability to remember and understand them as they are repeated.

Language proficiency
In comparison with their less advanced counterparts, more advanced learners tend to employ
more sophisticated and meaning-focused strategies. As Loucky (2003) observes, students with

a high level of language proficiency in college display a greater tendency to utilize VLS than
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those with a lower level. Likewise, Chang and Chang (2009) showed a positive correlation
between students' use of VLS and their language proficiency. In addition, among language
learners, the extent to which they are exposed to natural English input within their learning
environments influences the use of a variety of VLS (Kojic-Sabo & Lightbrown, 1999).
According to Nassaji (2006), the depth of vocabulary knowledge has a direct correlation with
lexical inference strategies, such as inferring meaning from unknown words. Nassaji's
findings also reveal that learners with a greater knowledge of vocabulary use VLS more

effectively.

Learning contexts

There is strong evidence suggesting that the use of VLS correlates significantly with a
student's field of study. The use of VLS by science students differs from that of arts students,
according to Gu (2002), while Liao (2004) indicates that English majors use VLS differently
from non-English majors. Bernardo and Gonzales (2009) note that Filipino students use VLS
differently across different fields of study. A study by Asgari and Mustapha (2011) also
demonstrates that the influence of supportive and unsupportive parents varies in terms of the
options available to students. Moreover, Kamali et al. (2012) conclude that the use of VLS by
Malaysian ESL students is influenced by the interaction between teachers, peers, and the

classroom environment.

The effects of VLS instruction

According to Catalan (2003), learning and teaching vocabulary is primarily focused on
empowering learners to understand the meaning of unknown words, retain them in long-term
memory, recall them at any time without difficulty, and use them orally and in writing.
However, deliberate vocabulary teaching is considered to be less efficient in that only a limited
number of words and a limited percentage of what makes a word can be taught (Nation, 2005).
Hence, VLS instruction should be supported by teachers in order to provide students with
direct instruction on how to adopt and use appropriate VLS. As summarized by Nyikos and
Fan (2007), "(1) the integration of VLS into instruction appears to be more effective than non-
integration, (2) significantly better vocabulary performance is possible with VLS instruction,
and (3) that combination of metacognitive and specific VLS seems to work better than either

in isolation" (p. 273).

VLS instruction has been demonstrated to enhance vocabulary knowledge in numerous
studies. Mizumoto and Takeuchi (2009) find that effective teaching strategies can alter the
learners' frequent usage of Memory Strategies, which is positively correlated with participants'
language performance. Rahimi's (2012) study confirms the positive effect of VLS instruction

on the depth of vocabulary knowledge among Iranian learners. According to Naeimi and Voon
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Foo's (2013) study on the effects of direct VLS instruction on reading comprehension skills
among Iranian university students, the experimental group that was taught direct VLS
performed better than the control group. Additionally, Yang and Liu (2013) report that VLS
instruction has a positive effect on vocabulary acquisition and strategy use among Chinese

university students majoring in English.

In this paper, the author will explore the current trends in vocabulary learning strategies (VLS)
among engineering students at Ho Chi Minh City University of Technology (HCMUT) in light
of the never-ending process of vocabulary learning, which often poses overwhelming

challenges to EFL learners.

To fulfill the research purpose, three underlying questions shall guide the present study:
1. How do students view vocabulary learning?
2. Which vocabulary learning strategies are the most and least commonly used by
students?

3. What are some of the problems students face when learning vocabulary?

Methods

Participants

The study took place during the second semester of the 2023-2024 school year and involved
126 students at HCMUT who are in their first or second year at the university. All of them
were native Vietnamese speakers who were proficient in intermediate English. In the
beginning, participants were not informed of the research objectives or processes to ensure
that data collection would not adversely impact lessons, learning outcomes, or student learning
outcomes. During the research, these students actively participated and provided feedback on

how they learned vocabulary in their English learning process.

Design of the study

A mixed-methods sequential explanatory design employed in this research involved collecting
both quantitative and qualitative data. As a first step, the researcher collected the quantitative
data from the participants using the online survey. In accordance with Ddrnyei and Csizér's
recommendation (1998), conducting research using quantitative methods is a way to maintain
objectivity in the sense that it contributes to the validity of results and reduces the risk of

researcher bias in the research results.
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The second phase of the research process involves collecting qualitative data through a semi-
structured interview. This will provide an opportunity to elaborate on the quantitative results
obtained in the first phase and provide a general understanding of the research problem. The
qualitative results are believed to offer excellent opportunities for further exploration of the

quantitative results (Creswell, 2003).
Data collection

For this study, a questionnaire was adapted from Vocabulary Learning Questionnaire Ver. 3
(Gu & Johnson, 1996) and translated into Vietnamese in order to avoid misunderstandings.
These questions were designed to evaluate students' perceptions of vocabulary learning and
their strategies for approaching new words. Responses were recorded using a five-point Likert
scale, ranging from 1 (never) to 5 (always). The questionnaire was administered online
through Google Forms, with 126 HCMUT students participating during the midpoint of their
semester. After the data had been collected, it was analyzed using SPSS 20.0 and presented in
Microsoft Excel for further analysis.

As the next step, 15 out of the 126 samples were chosen at random to participate in a follow-
up semi-structured interview to acquire supplementary information and -clarifications
regarding the questionnaire data. Subsequently, the researcher translated the final extracts
obtained from Vietnamese interviews into English. The interview transcripts and notes were

then converted into a digital format and carefully classified in line with the research questions.
Findings

In this study, descriptive statistics were used to determine the central tendency results for VLS
used by students. According to Cronbach's Alpha values, this scale exhibited a high level of
internal consistency, ranging from 0.9 to over 1.0. Accordingly, it can be concluded that the
scale is reliable and valid for determining the frequencies and preferences of students' VLS.
Additionally, the interview findings underwent meticulous analysis in alignment with the
research questions. To gain a comprehensive understanding of the findings and draw
meaningful conclusions, the analysis involved comparing the results with those obtained from

the questionnaires.
Quantitative data

Table 1 presents a fascinating insight into the strategies students utilize when confronted with

unfamiliar vocabulary.
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Table 1: Strategies used for discovering the meaning of new words

Discovery Strategies Mean S.D.
Determination Strategies
Analyzing parts of speech 3.36 0.99
Guessing from context 3.54 1.03
Using a dictionary 3.56 1.19
Social Strategies
Asking teachers 2.57 0.99
Asking friends 2.93 1.08

When encountering new words, students are likely to rely on dictionaries (mean: 3.56) and
deduce meanings through context clues (mean: 3.54). In addition, analyzing the word's
structure through its parts of speech appears to be another popular method. It is interesting to
note that asking for clarification from teachers and classmates seems to be less prevalent than

independent strategies, despite the fact that it remains a popular strategy.

Table 2: Strategies used for consolidating vocabulary learning

Consolidation Strategies Mean S.D.
Memory Strategies
Use mnemonics
- Stick words on a wall for retention 2.37 1.18
- Repeat the words aloud 3.25 1.09
- Keep a vocabulary note 3.53 1.08
Use imagery (make a mental image) 3.22 1.17
Cognitive Strategies
- Use flashcards 2.67 1.19
- Write a paragraph 2.94 1.01
- Make their own definition 3.27 1.03
- Connect it to an experience 3.29 1.08
- Make a sentence 3.33 0.98
- Use synonyms/antonyms 3.41 1.08
- Use semantic mapping 341 0.94
- Use media 3.51 1.06
Metacognitive Strategies
- Test oneself 3.16 0.98

Table 2 illustrates all of the strategies used by students to review and recite the words they
encountered. The strategies yielding the highest mean scores involved reciting for
memorization, such as maintaining a vocabulary notebook (with a mean score of 3.53),
repeating words aloud, and creating mental images. Additionally, students made use of media
(3.53), semantic mapping (3.41), and synonyms/antonyms (3.41) to connect newly acquired

words with their existing knowledge. While students displayed a less enthusiastic attitude
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toward composing a paragraph with new words (2.67), they displayed a stronger preference
for constructing sentences with new words (3.39), formulating definitions, and linking new

words to their own experiences.

Qualitative data

The researcher interviewed students to gain insights into their attitudes toward vocabulary

acquisition and the difficulties encountered in the vocabulary learning process.

In the interview, 73.33% of interviewees indicated that vocabulary learning is significantly
important, while 20% expressed uncertainty about vocabulary learning in relation to grammar

knowledge. In general, the majority of the students (60%) learned fewer than ten new words

per week.
Table 3: Students’ views and attitudes on vocabulary learning
Students’ views and attitudes Subjects (n=15) Percentage
The importance of vocabulary
Important 11 73.3%
Not sure 5 26.7%
The number of words learned per week
More than 10 words 6 40%
Fewer than 10 words 9 60%

A number of interviewees indicated that they rarely practiced vocabulary outside of class,
primarily due to the heavy workloads they faced in their other courses. There was a broad
awareness among them that vocabulary acquisition was crucial to their academic success. The
students, however, felt constrained by their commitments to their major subjects, leaving them
little time to learn new words. Having to balance their primary coursework with vocabulary
practice posed a challenge that limited their ability to improve their language skills outside
the classroom.
Anh: [ am too overwhelmed with assignments and presentations in other classes

Thien: It is too hard to maintain the habit of practicing vocabulary regularly.

Additionally, some students had difficulties with memory techniques (6) and choosing
appropriate words according to different contexts (12). They admitted to frequently forgetting
words, even shortly after learning them. In other words, students are concerned about the need
to acquire new words more efficiently, especially those not frequently encountered.
Toan: Though I am capable of communicating well in basic situations, I am unable to
convey my ideas on more complex topics

An: [ get confused when choosing words to express my ideas.
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Hieu: Despite keeping a vocabulary list, I find it difficult to remember the words for

an extended period.

Some respondents referred to dictionaries, particularly bilingual dictionaries, but they were
only used to look up meanings.
Nghia: [ prefer to consult an English-Vietnamese dictionary to determine the meaning
of the words.
Thong: The English definition is sometimes difficult for me to understand
A few students even complained about their poor English background and proficiency level,
which demotivated them to some extent. Another pair of students even found English

challenging and uninteresting, resulting in a lack of motivation to learn new words.

Discussions

How do students view vocabulary learning?

The findings show that students are aware of the importance of vocabulary in order to become
proficient in a foreign language, which causes them to engage in a variety of strategies to
acquire new vocabulary (Schmitt, 1997). This dynamic process involves both input and output,
which refers to the words that are learned and how they are used. In the learning process,
students take responsibility for their learning, engage in rote memorization, and acquire

meaningful information.

There is, however, a lack of commitment to vocabulary learning among engineering students
at HCMUT, in spite of the many opportunities they have to engage with English. They may
have limited knowledge of the vocabulary they should acquire due to their insufficient
dedication to the learning process. This may be due to the fact that the participants in this
study possess an intermediate level of English proficiency. Therefore, they do not experience
many difficulties when communicating in English. They find it relatively easy to comprehend
English materials, even those with complex terminology because they have a sufficient
command of vocabulary and grammar to participate in discussions with lecturers or
international exchange students. This also contributes to the fact that more than 30 percent of
the students interviewed are uncertain about the importance of vocabulary acquisition to their
learning process. In addition, this could be because the frequency and importance of some
vocabulary items may not be significant enough for them to pay attention to (Ellis, 2002).
Since some students tend to review the vocabulary only when examinations are approaching,

it is understandable why they do not retain information from hastily reviewed word lists.
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Increasing proficiency for high-stakes exams or writing research reports or articles is not
straightforward. Nasir et al. (2017) state that proficient learners have a greater vocabulary
repertoire and that their performance on vocabulary tests may serve as an indicator of their
overall proficiency level. In essence, there is a significant connection between vocabulary

knowledge and improvement in proficiency.

Which vocabulary learning strategies are most and least commonly used by students?

The study's findings provide a comprehensive analysis of students' strategies, highlighting
those that are most frequently used as well as those that are less commonly adopted. In
addition to providing insight into students' preferences and behaviors regarding their learning
methods, this data may indicate which methods are likely to be more effective or enjoyable in

terms of their academic experience.

When students are first exposed to new words, using a bilingual dictionary seems to be the
most frequently used strategy, which is in line with findings from many studies (Ahmed, 1989;
Gu & Johnson, 1996). Interestingly, inferring meanings from the context and analyzing parts
of speech are among the most popular strategies. According to Nation (2001), the effective
use of contextual clues requires a reader to be familiar with approximately 95% of the
surrounding words. This preference may be influenced by the fact that the participants had an
intermediate level of English proficiency. As a result, enhancing vocabulary knowledge and
adopting this strategy seem to be intertwined. Furthermore, their proficiency allows for greater
independence in the language learning process as they are less reliant on explanations from
teachers or peers.

Additionally, this study indicates that the findings concerning Consolidation Strategies are
inconsistent with those of some previous studies since the use of higher-level Cognitive
Strategies entails deeper cognitive processes, such as grouping, semantic mapping, and the
creation of sentences from words (O'Malley et al., 1985). Based on the study of Cengizhana
(2011), it appears that Cognitive Strategies are not the preferred method for learners to utilize.
Aside from this, the study also shows that students in this study prefer to maintain a vocabulary
journal. At the same time, Hashemi and Hadavi (2015) find that note-taking is generally the

least frequently used of the strategies for learning vocabulary.

Further, students expressed an understanding of the importance of active vocabulary learning
and utilized a range of Cognitive Strategies as part of their vocabulary acquisition process.
The research by Mutalib et al. (2014) focusing on Malaysian second language learners' use of
VLS, however, reveals that most students relied on Discovery Strategies, with only a few

being familiar with Cognitive Strategies. Likewise, Celik and Toptas (2010) discuss the VLS
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employed by Turkish EFL students and find that Determination Strategies were used

frequently, whereas most learners did not favor Cognitive Strategies.
What are some of the problems students face when learning vocabulary?

According to the findings, there are two main problems associated with students' use of VLS.
Students are likely to face challenges in utilizing the numerous opportunities for practicing
vocabulary outside of English classes and in arranging their schedules appropriately to
maximize their learning performance. As explained by Asgari and Ghazali (2011), inefficient
time management can result in poor language proficiency. A study conducted by Kojic-Sabo
and Lightbrown (1999) also demonstrates that learners' independence and study time were

closely related to their ability to learn and use vocabulary proficiently.

The second problem students encounter has to do with their confusion about learning
strategies. While some students can integrate various VLS into their vocabulary acquisition
effectively, others seem to rely more on a trial-and-error approach than a systematic one, even
after trying different strategies. As a result, they are not able to keep track of words effectively.
Additionally, students are not really aware of how to make effective use of dictionaries. Word-
to-word translation becomes problematic as a result of the overuse of bilingual dictionaries,
especially online translation applications. As a result, students find it challenging to avoid

errors related to word form or usage.

Pedagogical implications

The results of this study can be interpreted in several important pedagogical ways.
An orientation to the importance of ongoing vocabulary development

As a first step, it is essential to teach students how to manage their time efficiently and
prioritize their work. This skill will help them allocate specific time for vocabulary
improvement. Through this process, students will enhance their vocabulary and be prepared

for further learning.

Teachers may emphasize the importance of learning new words for students with high
proficiency in English to ensure that their students can communicate more effectively and
accurately in complex situations. By introducing and reinforcing positive attitudes and
effective VLS, teachers can provide learners with valuable tools to maximize their language

learning potential.

Page 369 of 411



JIRSEA Issue: Vol. 22 No. 3. Sept/Oct 2024

Strategy development

In addition, students' metacognition should be developed in order to boost their own autonomy.
Metacognition, as defined by Anderson (2002), includes actions such as (1) setting learning
goals and defining how to achieve them; (2) making conscious decisions regarding the
strategies to be used and how they will be utilized; (3) knowing how to use various strategies
concurrently; and (4) evaluating strategy use and learning. The use of metacognitive strategies
is, therefore, critical for the control of learning processes and the management of tasks as
learners plan, monitor, and evaluate both language use and language learning (Harris, 2003).
In this regard, these strategies are of particular importance in the context of vocabulary

acquisition.

Teachers could guide students to select sets of meaningful words as well as to use appropriate
VLS to learn them. Teachers need to identify the frequency of VLS use and its contribution at
the beginning of a class in order to provide their students with the best possible learning
experience (Oxford, 2001). When teachers guide students in the exploration of new strategies
and in reflecting on what works effectively for their learning rather than just instructing them
on what to do and how to do it, students are more likely to become independent learners,
which undoubtedly benefits their learning processes. Additionally, teachers need to assist their
students in identifying the most appropriate VLS to enhance their vocabulary acquisition.
Kayi-Aydar (2018) also concludes that ESL learners can successfully develop their vocabulary
knowledge if they are provided with appropriate scaffolding, guidance, and support during
their learning process. In other words, students can benefit from teacher-directed instruction,
which allows them to manage their study time more efficiently and maximize their learning

both inside and outside the classroom (Rogers, 2018).

Furthermore, it is essential to understand that metacognition can be applied in a wide variety
of academic fields, allowing students to become more self-aware, independent, and self-
directed outside the language classroom as well. As students are trained to set their own goals
for learning, monitor their task performance, and evaluate their results at both the content and
language levels, they will likely be able to become more capable of learning and recalling
information in any subject area when they have set their own learning goals. The development
of such skills leads to a deeper understanding of the content of a course as well as the

development of a more resilient and adaptable approach to learning in any subject area.
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Conclusion

Foreign language learning is a dynamic and complex process that requires learners to take
proactive measures to facilitate their learning. Vocabulary plays a key role in that acquisition
process. Developing an effective vocabulary learning strategy is critical to L2 learners and

instructors since it empowers students to become independent from their teachers.

The present study aims to give an insight into how engineering students at a public university
in Vietnam utilize a variety of learning strategies to develop their vocabulary knowledge.
Additionally, the findings can serve as an aid to teachers when it comes to selecting and
designing appropriate materials and activities that will enhance students' ability to learn.
Fostering self-awareness among learners requires an understanding of different strategies
students use and how effective they are in fostering their own learning progress. As a result of
this self-regulation, students can develop more strategic study habits, which ultimately
improve their academic performance, equipping them with the capabilities necessary for

success in both their academic as well as professional careers.

However, this study has some limitations, especially in terms of sample size, which may limit
the generalizability of its findings. For future research, it would be beneficial to explore this
issue with a larger and more diverse sample of students to enable a more comprehensive and

detailed analysis.
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